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Two Checklist Items
The increase in the number of English as a second language learner (ESL) in the United States has revealed that focus on the assessment as a strategy for encouraging educational reform can place the ESL students at a great risk. Hence, the assessment principles, practices and accommodations are derived from the views that knowledge is cultural understanding and competent participation, learning is social, teaching is assisting and performance is situated. According to Smith et al. (2004), understanding that sociocultural assessment is useful, meaningful and equitable will help to match the goals and outcomes we value most. Some of the principles that all assessment should address include educative, practical, relevant, accurate, open and appropriate. On the other hand, the checklist items should include feedback, decisions, feasibility, efficiency, content, tasks, validity, reliability, participation, disclosure, fairness and impact. The recommendable social-cultural practices should entail a focus on quality, attend to language, culture and content, sample many situations with appropriate feedback and provide encouraging feedback (Smith et al., 2004). On the other hand, the ESL accommodations strategies should ask worthy questions, structure to support performance, use variety and modify for clarity.
Feedback is one of the important checklist items when evaluating assessment for ELL students. According to Vasu et al. (2016), feedback is a crucial part of learning and mostly to the ELL students since it helps them to understand the topic. In addition, when feedback is given at the right time, the students can improve in their learning process in terms of performance. On the other hand, educators of ELL students should always appraise the feedback given as a way to instill the feeling of confidence in the students which in turns helps them to achieve more. Consequently, feedback given to the students or students giving their feedback helps in creating the sense of self-awareness and this makes the learning process to be overwhelming.
The scores of the feedback are also useful for the stakeholders because it acts as a guide on if they should continue affiliating themselves with the project or not (Wright, 2015). If the scores are good, then this becomes a convincing reason as to why the stakeholders should continue offering their support. However, if the scores are not presentable, then it raises the alarm to the stakeholders questioning what they are indeed gaining from the project.
Fairness is another important checklist item when evaluating assessment for ELL students. This helps to tell the educator whether the test given was biased to the students in terms of languages and culture. Furthermore, the evaluation assessment needs to be culturally sensitive, fairly represent gender and has no any stereotyping elements and caters for any student irrespective of the socio-economic status to make them have accessibility to the assessment (Grant, 2016). A fair test enables the educator to get the level of understanding of each learner and what they are capable of doing. Thus, the test given must be fully accessible to the ELL students depending on whether English is their first language or not. Finally, the assessment must contribute to equal outcomes for the ELL students a requirement that makes the aspect of fairness in a test to be very crucial.
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